(L35 RAF: RHAIESSNERIR Sy, FIRIMLSS —oomKisr
FEREEEERIRED

gzl

WE

A T B BT SR F R, A EHBFWHEX (plans) K L
W (processes) , SHFEHFAFHEMER, " —MFWEHFAF
RERK, B “EHF0MHRE . X RAFEEEFHFLERENHHE
b, REFESFHFFENERESFARFEM, TEEEESSH
AFEAFTHRE FIANZAABRE  AHER, EHFERREX
EHRALESHF, WERHARNEARUAF G FIERRSE
“EER Y. AXBRT REESFWZURS, TRET TN ESL
RO, REHFH AR R LT,

X EEAMBE EHEEFR EHER REXESH

* PR, UE R F B (Hamilton College) o EX% HLH[: hjin@hamilton.edu
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— 9lg

£ 4 # %= (task-based language teaching, i.e., TBLT) & & i
Long (1985) #&H, AMWEEAATETHFHFTO  NEEFTHR
HuEeEH. ERBLUTF, EHRFELEATKENRE,
ERFTE, X—HFENKS RN — B2 e R TR E
FIRE LM, RAGMBHERAFEZL—. EFRARK, E5HF
PR BREER, FFRIT MRS, 70, WREHFIIAEN Aoy
ARG, AHERUTHWAEE, A R7KEFTER (WEH
WABmEHZRHEXEES), AR IN—F—ENELZHFFEL. A
FNHRESFHFHFARAMAARTETA LI, BT, E5%F
=AM R HFE R R AR SR FH S F TR KL B
B, RERITELEEUESR AN ER, WELEHFAHFEM, K
BRFEAXWETER S (EH M. BRFARY, RE X
WA, REWAF), HFFE LBRAFEAELEZIEN, EX AR
X HHkE. ARARWESHFRF KA, RAESLHE LT E RN
RER, WEHFWR B3 &4, EHRIEE, EHHEAER,
EH e N fE, BREEFEE, RAMEFFIENLY., 55K
“EFARR, EESAFITE LEREEAREF I HFHES TR
AL, MARREIEEAHEE L, REEHFHFAN ZBHFIOR
WMERFZFTE, AHEAGRWEREF, EF5HFMAE-—LHE, &
Az, ERTE. Kit

RXANEHFHFNZEN ZEF I H WA R F I AN T
AF TG, RAEFFHWIES @0 FEEH LR GEAE KX
AEESAEE, EXRZEFNFISHAFITR, CFTFE—K
EhRERK, MERESIMAENGFEI RS EE, ELESH
AR —NE R A, TR, TEFELNRRHESIEE T
R4 e, AFRKAHEER, FFARNEANE, THEFFRERET
FERFREAR R, Bk, EHRFREZELZENREHFHEKR
BAHTESHFRAIELE, I AR T KRR KB F R



WEAT, MEEIMBEESESNNIEN, AN NTEE, REE
WENBMKIEZIEFIZF ST FI. B8 B, Al RAXEY
ERNAESHFREMNGER L, —ERFFERE—FERAR. T
B F ik, B 4% %" (deconstructed task-based language
teaching, i.e., DTBLT), R # ¥ Ll ES Z A F 8 HF T %,
EH A BAERBESFHANHEML : (D) AEFAEHIES. X
REZE () ELHREFWEAER Q) BHFFRATESFHWELES
BNEELS=ZEZREATSER. EHER. RXLES, XML
REFMIRELBNY “EHPMBFE

AXCANESHFHRERERIT (&R EAESF=ZTEF
%, AR, REEZES EHER. EFEFMFRELERFA
BAF, U “Z0F” b, BE-FAABREANEESESHRE
EAREYE, RARITESHNEEAR @ WREHFRE ERFRE)
EHHFHREHFABRNMER, EdAEKX, ENFESEXHX
BXMER, AREFEFHR. ARAREECHFEREI B, FEHE
FaEW AN, A ETRIENESERET ES, KEL 2T
FHAeERELES S EH. IENEFIMAERIETET =
EBFAFNFINE, FHTFIPHAAE, ©EEFIER
FEWNESHFEIR. AXWHREZERLZ=ANFTENEAET : —
EEFHBFEESOBBFWHRASRER ; R EF 2 BAFHE
ST ERBFRF , ZRES QB FNRE BT PP T %
(AT .

= ALSSBFESS A (TBLT vs. DTBLT)

(—) EEHEES. (L5 KRR

REESHE, HEN T RTEES. RIE Bygate et al. (2001)
WRE, BFRFE—EHAW, WEXNEWESERTES, £54
ZRHEA. KANF—, ERAEREFRE, EHTUAARAEL B
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£ % (target tasks) Fri#F1£% (pedagogical tasks) . it & E 5L 4 &
PHWERESFLERREEANHFES, BREAXRNFIERERE
W, ARXHEEEANS, Bk, FMEFHEHLLMmE : (D
FEAES¥IzWAXE Q) REELEE Q) XEIHFRIA
BN BEHEAENEEFEREN, BT REMFESH, Jackson (2022)
AEEHR e FREE — R 7 EHET{% A AL 4 2OF o B IR
EiEH, WHEFRZERWB R TS, HPaE (D) R¥EIJZEE
FEER W IES, ﬁﬂgiiﬂ%ﬁ)ﬂ”%ﬂ?%%\ AR B
R () TEXHNRELE RS, WEESE IRERE Q) #
RAAEEXWES, BERATMESER, wmpEleditds 4 &
FRAMBEFAHETRAOCHEEER, W, DFEITHERHE
W, EREMLE, EHEAFTRRY, THRE—RFIRELHN
KX (plans) , BERERITEAFES, EHXEZ—MFRKE
LIt AE (process) , BIEHF L, RELZ., FHEHE, F—
TR, #—FAEAME 535 L B4 X Jackson, 2022) ,

B, EHAMLAXBNESEHEY RE IBRENER G LHT
. Picactal (1993) &1, EHWMHEE S, EAHTL2HAELKRE
(ERSSACEN Tnmﬂiﬁfﬂ% R lE Ak, HRE, BERARH#E (Pica
etal, 1993) . HF—K#MT 2 HRL T X, %B%E%Pﬁlﬁ]éﬁﬁwﬁfz&%c
F IR, ﬁ%&ﬁﬁﬁz&iﬁ (one way) #&ZX[H (two way) , &&
FEH T T 55 %R (interaction required or not) , HEF4% EAREHEETT
A (divergent) , X REEHEKREGLERH KA (convergent) ,
HEHEHTH. EEH (outcome expected) ZERM, X EHK &K
L EELER (optional outcome ) (ZHHF WK 1)

& 1 ZMRAE Picactal (1993) WEREHFHBEWBHEESE, &
TESFNRBRLTH, ARFEEIT D FRESHATT
R e, X— ﬁ%%ﬁ%@%ﬁ%?f(%@%ﬁﬁﬁiﬁﬂj% 45, —#%
Wk, BAARHXBEEAN R, LHAEX, BERFTTEET
w, MHEHAEWMBMER, XMESFEBTUNRELEREF RN ZF



FAFE AL W), 75%({/% FAFNRESGED, Bk
BERARANE., e E A, HT B R HE,

* 1, BESARBHEHRA THEXK, ZahEm SHHLER (RE Pica
et al., 1993 %)

a5 % 24 ffﬁ gjg g’g gﬁg

I, FEHEE | 'ﬁk$’\ﬁ¥7m}%’fﬁ FRFEIH|] R | A | EF | B
Jigsaw FE-NAFE BRI IR A it | BZR | &R
TERE )

2, BEWEX |w:GREWE, ¥IFFENEEL BEK| LA | EF| B
information gap |, WEHEMEREHAE ; EAME | Wiy | #1 | HZR | R
Aot [E] M ] AR R B A W Z B
at— ANk R R R R,

3. MR |0 RR MM E IR E AN L AN AT | B TR | T B

problem solving | &, # 1R E W | AR | KR | HR
4, W oo REANBBK  #HATEARE, N BER| TR | EF OER
decision making | Z1iti6. By T £ FHEK W | L | K| E

5. BRX#H: o ghAMANE TERATIHARSEN | EwE | MR || #F
opinion exchange e | T4 | RN | &R

HMmE, —BREAFRENARN IEIGLHEYCE
AANFE (1) RELERFTEME MmN (comprehensible 1nput) (2)
M HAT Y4 R4 (corrective feedback) (3) Bt HEW L2
(modified output) (4) R HEH KB EZE (task essentialness) (5) ##
B4 5 54 F (task engagement) (Jackson, 2022) , B =MH &,
ARAMUEBAT, FELFER, EAMNEEZFNRDTH, FEEXE
i — S e,

W58, M Loschky & Bley-Vroman (1993) # Ortega (2007)
WHtR, BHXBERREES T U XREAEH T RN RH#E
(essential) . LA (useful) . Hii& B %M (natural) BiEE. XAk,
IR KA Blan “FRiET R B EEEY R — AL,
;FIE%?‘ FRIET X XS, RLESLEMAXTIE S ER

o HEHE/H HINAKWBER/RIEEHER” Xz&*/\?ﬁ%fﬁﬁé
ﬂ£ ARG MAFEH R FRA X, EHXM XTI F S H LA

31



32

HHE, A, BHR, RERQMETEHSXBEER, ¥EHTEME
LT AKX, TUEEYWEESNEMERRE, B
AT LR ZF, FIFLERLEFERIF. Hik, F#
WERE, BFHOCERA—EWRERESESEZHTLITRIT. &
T, WEIIRZFIENER, FHAWNFLERNRBERRT K
*4%-

HWK, F5E 5% E (level of engagement) 7E1E4# %+ AR
#= % (Philp & Duchesne, 2016) , ¥ K1E4%5 L0y B 7w, W3 #H
Wa EWEEHRAN (EEEEEAAN) , Th e EHZEAN (5
DB %Y. TRES), X LHWEAEXR (B E5FIEE
SHXERARLK), FHELWRATERE (—KREKE, ikl
ME SRR , XEFAZHEFNREAFHBEHAD W ALK
A, WMRHFAZRSZEEFER. FEHESHFA, RERITA
AES, A REGFIZESLE RIS T RBR (Lambert, Philp, &
Nakamura, 2017; Phung, Nakamura, & Reinders, 2021) ,

BT HESE ZEARAMERFUN, EHFHFNTEERED
ZERE, WHEFHREZAFARKET, HAHREEFRIT. K
X, Zzh, EREREFTEATRELIELRE

A%kt (task design) FH, W EHEFWHESFLAN A KK
X4 %t = 7E Pica et al. (1993) , Skehan (1996) , Robinson (2015) %
AR A R ENER, HoXRBRTESHFW AR TE, Wk
M ERE. GRMIBERESELE, HYNESFHNELEZETU
FRANANRITTEZHATEE : —REFEXRFI T TR REKER
THES mERFIHFRBER, TREHEFURESFEGRK,
REH@ELE -G ELES, —REHXRBETEHLENE, K
mMhEHmEREE, ZRAEGREENE, ANEELZEAKE, W
EHBERLR, W EESFEXRNON. BEIT—NMEE, HEK
YRMEF, LZES NN Z (her and now) 2K B Z| (there
and then) , EHERWHERAL GELMF 2) ., KEEREFWTFH, HA



EMA R EIFWRELCEM. B EH. BA T HES o d
(Revesz, 2011; Kim & Taguchi, 2015; Solon et al., 2017 %) ,

TEAE% %X (task planning) . & 7 @, Bui (2014) #E 48 E
%% (task readiness) @ A AANFE, —RRMEESE, FEZ—REFH
ARHEHR (WEIFRATHETNERRE Y EAN, foF
FEZLEAZHLARNE), RBNET (WEAEITINEZR) MU
FEAWNESFBERFE (WFR X EE, L. FKEF
#), THEZ_RWEFMER, EREFLEFFIHE, LENTAR
s, XUREEAARAZZAINELS., FIAFIZHN. AL
FRISFIZFHANETS. —REMEE, BRATHSUAESTST
KX EAME, FEARE  EHMEL FHEMEF T RN EE,
MESE, MNEKRES REFERT. BUEANESFERSE,
Foster & Skehan (1996) , Ortega (1999) Wy FF % IESL, F4-3T H 4%
H TR EAEE, £E 1004, VE2 54, #HETURS K
IREFAENETRANELREARE, BEX— 2R &GES WEH L.
Mochizuki and Ortega (2008) By#F % L IE 5L, 7E% T [ FFfE & B E By
FHT, AHAHERT. ARVERZEHNESBRE LR AT
6%, BWIFHR %, Kang & Lee (2019) 3F /N 40E & T A AE 4,
FHARERFEEEFETBHALFRE, XHRINRE S N xR
6] B 38 S B B AR K

HEES A5 (task interaction) FH, X ETEEFELHFHH
HHE EXMFULET AN HHE. EX B I FHER
BEAE BN GERIEE, TRAEEZIEEZRAR 14 MEX/1BEHRX
B 5 B LA AT (meta-analysis) #FIESE, & X WHELHiEE HAE
AR A RBER, KU BEZ £ 0.92 (Keck et al., 2006) .
EXMEFHARENES EFEFIFZEHE L, wFEIHFH AT
K& %5 (Winkle et al., 2010; Gass et al., 2019; Mackey, 2017) , *fi&
A2 F 4T A (Kunitz & SkogmyrMarian, 2017; Ro, 2018) , E 3}
H 5P EFHAS 5 ES% (Baralt, Gurzynski-Weiss, & Kim, 2016;
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Philp & Duchesne, 2016) %, EX WM F FEZ B F I HHFR, EF
KF. AN ZEFEZWRY, MEEIBRRZANFIEHEFLEN
%", Oliveretal. (2017) /4T T WAL EW B EMEES T3 (—4
57%, —#11-12 ), RAFRMHEIFIET KA E, Fi
B ¥ 3] H L AE R RES £, Dao & McDonough (2017) 2 #F
TE. RAMEEATFANELZS, KAWRLERAKFEIZFHLER
KA, MARERH, RRELHEIEX B AR RS, A EE
BEMANWE LE R,

LEES51E3F EH (task repetition) 7 H, Bygate (2018) #&H, 1
FERERFF TR EE, ERLFRLEE, TUEAGL, #H
WifF b, WAZKEL, WREEX LERBEUEIRFEIZFHER X
#, Ahmadian and Tavakoli (2011) W& T /., L4, A. LEEWH
AEHNTHR, FREN, HEE+HERE —ANBRTE, ¥I#
WRAEERMNE. BHERERE =D EHAPr#®F. Kobayashi
and Kobayashi’s (2018) #f X T I HEFER BN EER, KNF
FHE-RAALEATARNEEZREML T —RAIRE, FilZLAA
e L, afER MM E, FERZT R, SHEFNRETAR
P

BT U B ES# a7 4, 2 Li & Jeong, (2020) , Jeong
etal, (2021) AR EELRIESE, ¥3JHFERKRESH, BT #ELMN
WRARWEST. BN AEmIi, TRRBET AN SZESHL
FEEE. BEIET. BRel. FRILILERR G mT, il X
RAENEEZAFENESE, FRS5E L, W18 K I AW BE
HERHSELRRSSEMK, RRAFIHFRTIES KGNS, T
MAHX KRB HATEEF A, BESZHEERE. RWEHFZRNWKELE
& (joint attention) . X H £ F X Fr & K (shared intentionality) .
REEA. LTXREEF, WUHE, XM EHRIFRRIE N %
LA AER N FIHE BRL R RNE L REIFRNEE, A
M, MATRE IEAFRTEEANNIETEM S REAMIN, BN



MEA ML Z NG, FHREATEANTE, ZIBRHFEFAE
E:() 5EA. EY. EXLFHE. EEXESFWED 5IEEHARE
AR/ L ERE, 2) B4, AREM, M, ZHFLEKE &
SR K, FRBEE U T bR IR X R

REWEEAFHRIEEL, FHFEZRBRITHEREM
(basic units of analysis in a syllabus) , 23456 0 ELAR AL
(basic units of analysis in assessment) , 2 % #NMEZ i 2 W R A &
&= Bk /AR X1 (ACTFL Performance Descriptors) H7& # # 1 — &
HFEWRAENTZZIBEFIZWIESEA# A (language performance
ability) . #HEH, REXR-EHFEALEFTFRFENTERES T
JXBE 7 Fu f Rk 18] R BE 1. ACTFL XL R, —iEM S TR Y
AR B = EER CEMeE. AR, REER) NEEL
EHEMANMEEEAEED XRWRIIEEHR), EHFEIELEZ
1B RAIRE B F WG,

EMEZ, BN BOBEANESAFERARENETSRE,
FRAEN. ARWESER, FEAAEHS TR ARt 2i
S, BREARAESHNES. KX S H5EFHBRRE-EFIH
EBEWEREN, EHFRFFRA—MAROHFE,

=

e

=

(Z) EHDMHFENLER

MU EEHHFH BT 2, E45%%EREEKRELIEHR o
HF L R AN b SR R W — MR B #¥ J7 &, Samuda (2015) #5
B, FLL, IR ABRNAFFTERETAREN "“"BHEEEA
(“retask” ) fo “HE4 L H R (“detask™) F— K 5 FF 5% K L BAe
i TEW, EEECAESMHERABES T E, E5HFAR
ERFEHRR, BEANMTEMEANE. 28, B (1) 28E%
(deconstruct tasks) ; (2) &4 # % (DTBLT) 7%,

Bk, EEHFWHERAEFSMESESNIEN, AR
MTELESABHENG R L HFESH T % (learnability) , £
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BEAFTE—F ML, TLEEALEHSNEM. 1 —HIREHK
TR, NELES B RITRAE, W, ENEELTH
R3] HWESTREE D, MR B> H A K EL R RLH
R FSERATRGREANEELES. BELHNRERITEITE
EEEWREHFERTRME, EHWRERFEF T8 B LT
F 0 AL AT, AHRMMERNES, FHZ -REEZEHYKE
FREAAE, HEER, KGR IIEEHR,. AT RESF, FE
AfEFEs, BELE, BAEEESHT BN ZARNIEAL 0 (D
RuEEMAEE, —ABRERXEM ERWESLES, ) F5EHN
FHESMARHEHESESR, 3) TREAKESIFENTRES
BE, AFEE AR, K, XhERE, X=EH5HHAFE
Lt 2 EH=0F  EEES. EHER. #45FEF (WHE D,

Bl EFIBEETHELS=ZTER

EFRATHWHESZTR
\

| | |
ESELESHY EAERHS EHEFHF

RHZZZHE-—NEELEHSNHAET — R T 08 A ED B
5 E R ff 5422, EWHT# Loschky & Bley-Vroman (1993)
Ortega, (2007) Frigiith, X BEXAEFEEZNXITA R, EESH
Wxgma, MEFIHRBETRZERE, REXEE, FELTNF
o WA, BMATREELESWTAEMARRIR, Bk —REHS
FAH, FESMABANGES LM, RANTITHRFHE, 5%
A, REA wBYyFAEREES R,

KK, EH2BHBFRENESHFIRNG A28, B EAN
i,ﬁ% FARLRAFHE AR TR T WA FI N AZL A,
TRTLEN “EHEIPBHBFE . X—HFFE, —FTEHFEFZEA
FI WL RAE, HEHN T FE (learnability) URESFH ¥ H

ol



W REIAZ fFE (cognitive load) , #—FEFEH —EELK, F4
WHFEFARERT, REIAERR, oM. 2P FIRARF
N Tk, REIdERETEEENE A, AEKEHER,
MNE B E R E, E5F I AP (O’Grady, 1987) . H i,
KWES2BAINZTENRFAHLEN., T FEM AR A FR
PR (Sweller, 1988) , il & — 8% %, WR—IMEHFELEKS
FATE (FRAFH-NEZEST REE 2-3 MXATIEA
4-6 MRTI AL, 10-15 METEMED), FAZXFWABAZELE—K
A, XBHRE T EEESFEHRATAIMEA, Eo0MEEa EafT
EH#F, EHEIMBAFRTREESFER, #HTFITHFSH (LU
Eiw), MFREHATESFERN DA HF, WhE-—HEH5008
A—RINBEGES, HPaFE 12 KIRhek, 2-4 MR, HE e
EEHEMART R, ZEETFREAANEF GFLT -T2 A%
B, #HEIFREEIER. BT EHEZEFERNS, E£55
MHFLRTEARALELSWHTY, AR RES=ZTRWHF R
Ko RREBRFRETTE, BMAHEE L —ERELS 2 BHFER
FRITNFHF R LRI EH, LM, X ERE 8 BEEA, Tk

ETULHEfZE, AXREEESFHFOHEENT, £RE
HEBINREYE —ERRNESFOMBFE, X— T ERBRAES
WA oS, WL ES N OB R R AR, TFIHES
TFE, WTRIT— RA| AR FRF R RN ¥ H RS,
UFIHFNFIFEGEEMIRALFINE, RAMETHEMRR
EHwA, EREHANEESFOBAZEEENIEEZRFHETIES
HEF, TREEI RN gERENEHE L, WREERULLES
A, HEHFFHIETHAMKIRYRHIATAANR. FEREHF
®it, BEHZUEFEXHBERESF T, EIMTEHNBLFEIZN
A58 g

1 U ERAAG I — R P R L5 H & R A
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=, ESHEEA AN 55—tk

(—) ELESF

HEEHFRER = MAHEER, NEZEHFREES, EEE
FRAEEWRE, RTEIRESF AT, GR-MHRBREIFHESEH
AW ELITEF R EMNELESTULEGHEEREN, A7
BEWHEETE, WATRNTHES MH2WTFHEHEI . mxt
A E TR, X5 R NG TURIRIEA R 8 LA
%, BHRHIATES (D) WLEEEAXTEEENTR”, T#,
FIATEEE S ETE, BARE. RERE. AT E%, (2)
L, R, HPIHEENEENF, RIREHEE, Q) R
5P L E BT B R E T L W R SR E A R R R W
o WIARBEAEA T ESH, ELESEAFEMEZTERE
W G T M. Wk, PR, %), BWT 5WEMRH R
e (mFlE. ik, HE, B B85, #EPR GEERER
. A 8. BRAPAEEHAFLREM, WBWICREN, HE
FOT R FHATH g R, PR E SRS EWN S A RE %),
By (PEWEESR. TITAREFR) %,

A2 “BleALBHEE HELELLRE
42 Wk L iE)E
|
| | |

FEH 1k, FIET FHE452: . A FH453 HER LA
ER AL 445 7 ) ¥ JE 22180 ¥ R BREFFTEN, 85
% 5 FF
R HRE
| AN B A | AR LB ¥R 1 W AT
B, BHRHE, AN JE A T — B EE AT
M4 TH B
%2 5l E K2 2 1 AR R 2 EERE
LN JE 2 9 L BB ANEE AT
T H bk &



RAL, UNERBWELESFAE=ATELFY REM KT
e, WEARRX, IR, W, FTATRLEFIF-RFL, AoMHIE
N ES B KRF S, EIH T EHFERNLEN,

N

(2) HEHER
FEHEREXEREEZELSW RO AR5, RSy 2R A
BAKE R Ty ik, 4= A ESEES A BOES TR R E %7
. UERZW "2k LiENEE" WEE 3 M EH. 54T
FEHXFRAFFAESERELES (LEH 2 HESERBL) , wF
—NTFESIAREL G 2 BERAMER - (D REAZIHR, #k
BEHRBMLE, BANE. REFE; Q) 2IFEFNEESTE R
o BWESEREE A —. WARRMULRRw, TUHAKXA
FABREEHGRA BREEEH MRS, WA A RE LR
FAHEHR, WREEHHECERANS, IMEFER, BT
Rirghdest (. W), TEF T HLHBHBERK, FEH K,
ALK S EHERA R ESORT 2RSS BwW ETOTH A E
BT E B 2L i EASAER, — A EdwE,. FHEHAR,; —
AETE. WRGE, FTRMARRER, REFTXMBAHLE, #HF
FHROHERG —— %A, ERRY REA,

(Z) HFEZ
EHEZRFETR—AMNES RO X AR, EEXER.
SRR EMP R R, BEERERL LESESHER A
ERBEHH, AREESFHAR. XUBE. XTI ERSH—F
FEE A, KkE, S EZWMAEN T A Pritit (Loschky &
Bley-Vroman, 1993; Ortega, 2007) , @3kt EH W = EWARE G
AT RR RS, FRAE, HEEER) EZNZDERA N
(D BEEHR (BHEEE AR B BE BES), wE#

2 BRERR AL EE R A E O R FRE T R, HRT WE AR CRERT AR R R
RRT, MENERFERL "MTHENXR, ROMEB LR, FAZMIPHE, "
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BHENAE SE X, FEEREE FERSE K
B, BEKE, ZIA, WLERL”, AX “FH-Eab, A8
Rek/BR, ®REE-FE, R-AX"%F,;0Q XK (BFEE,
KA EN EREX, BF. T, #BERENRE, Hag X, &
B RARERAAER. FEHRALBEZFETIN X T HEFENT
BXH, REARER, BRBEFR), WRH “Fy " HERHIT
Bl REE R H T & LR, B2 HELE T (B) BT
RFEER CARE. WBIARXWK) . o EFENFIEREY G K
B He, XBEER. WEFAEHEHEZHE-—TEZ LS "X
W, RH. HET AR E, BETZERNAAREL, AEK R
B, WATESRE JE It ok wRFIFLME
R EESHER, RAERERKFHE, HH, XZLFERREAN
FEHEFEMNEESFPREEZZNER, ARANEITHHFRE, i
FAXFUFBREH K- — A%, REGT, RAEZXHFL Exh
EHEF AR B TS+

() EZF=TEIHRHWANEIYH
ETRTIHRES=ZREZHEXWEME, RNBERF BTS2 E
HEF, WRATEERFE—H, EEIBBREPRFBL _EFAES
ERREAEZANG, AN SBHFRENN K FRKE . —7IA
g3 ZEAR %3 (3F W Robinson, 2001; Schmidt, 1987; Bygate,
2018) . ARE Jackson (2022) Wy K45, LGB ZMHXMESHF K
B TE (1) THFEIENEFRERE (noticing) W EE MR R,
T FFEIENERE Y, FHEZRNFEE WAL, ERANY
R%F; Q) LFIHT RIS ME R LIEE 4% (chunking) K&
FHEMKRTER, ERERTUFTHFEIZREGEZEANRAE, £
REFERHE, ARERESERL; B) BEFIANTRREIIES
H e / £ 5| (categorization) #yITA2, B A &R M hoi {4 BHE,
E2IBRT, At 2B 8MRk, EF 0 %027 A Kk



FROKEES, ¥REEEANEE; 4 EEEEHXCEAE
(form-function contingency) , 7 By%¢ 3 #H it A RS 51+ 4 R4/
B w, WARLSER, BIAERE, T2 EXE5HATXER, &
froERTRM 4T RE, TURBIEERANERE S AL E,
EHZHEEMEANESHFRELE : (1) EXRLLKE L (turn
taking) : %n3E 40T 45 R M A 46 B4 R B A B A IE. . R (2)
XA L HF L (sequence organization) , %nid Foft A =i /T
MR BT E R F (et 28k, ik rE, 4293
wEWE), ARG FEZR ; 3) KR #ATHEE (repair) , 4F
Al 2o AT B R, g e R, AR E  (4) BEAR
2 (recipient design) , 3t & AR 15 5 5 4 Rk € 4T KA Rk
it &£ (Pekarek Doehler & Pochon-Berger, 2015) , & A\ &
NF ANmERZTHERAAMEN, BN ESHFRE, §IEI%
BEMX, BELGETENESBRHFHETFSETHLEETR,

. AES5RBEN R ZEAR T
EHDEHFEWNERR, WERESHRF—HF, ERRFIFZEELE
“EEETHXREAIPIBETERARY, EHF0RBFAE=ZY &
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XEENZX=ZFHEE, EARB=AZTERTF . —REH, BITES
EHREIAR ; —R4AE, RITEFERES, Z28F. 2. &
TEFEZHRE L%,

(=) BEEFIBBEFWERF— . RXESWAHRRER PR
BE—AEANTEE (1) BEESHHRE ; Q) H5EE
BERIT. RTRFITE, BURFIRAFN TR, —HREE
HELES MUY FRES A AR I T HS, N FREMEXRG
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WAHEEZIEH, EAFRTAET - NMECERNES, TR
—MEHZRBITRITE B A LERENE. X—EH5TEENM
HANNTHES, AT ARNESAE, Xethik. BERAULE
MBI RBARNAER, B2 WorBALERBRT NEEZHES. F
EHEMANESERNME, REESEM ERF B O AR FE
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FEREFREE K THESHRFEY., EH50MAFREETRE R4
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EESHITHBEON. . L UERIEEAFIHFKTHIE
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S0FEe, £5XEERRAEE _FESAFTRNERATEF X
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TR, BIFRTHERAEFEIFEHER, HOTAREEFRAFIFH
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LW BRI B B E G YOR, RAE T E B RS — RNERAE 150 AL WIS,
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Wy F 2B, R DA e (R B B SE AR B R AR B

2R, EUEL=ATREFHEME, EHEREHHRERIT
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RACHEZMS O mBEBERES, BEREF 2T 0k, £
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BEERYREWE=ARE, P 2REHIA. BRI,
ITRET, AREERNER. ERMTHLER, Tik¥IH5T L
NTEB . R A & R R B P R Fe s TR DAL ) H
NE, EHEREMTRAERETNLER, RTHFEREFEA
ERFEFHE, HHEFRUTHEIH, THERZLEH, "R
RUpEETH AT E—, FTURKEMC, FRHEZRA. WA
— ARG B EE BT ER M E, R E AT E R 2
AR, ERAFISEE, FIHARNEERSTE %, KEDATR
R E I AL FE R E %, XE g AR, #HEK TR
BEXEHBMANES, TEF-THE, F. REFESE, WH
MAZFAEF. TEA,

(2) BFIBUFWERFZ . BFERWREEMAL AR
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BREZAEFANATRE () BHERWREMEAN ; Q) B

T 2 191 8y Ve B 52

1 #%. EAHESHEZR

TRF1ERKESER, EREFIFIET AT, BRE=ZAY
AHfEERE, B (1) EsHA. Q) xE&E%. Q) BEXAXEE
P&, BHEZFR—RIANEEZESFRS. AHFREX. BFX
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E, ERE—NEALE, BEARTWAWEE, 7. BX. BE
& #FmAHE N Jin, 2016) , X—RFRBITHARKFE, FERLHE
WA eAE, RAMEoa%E, SEANEBLZHFLRME,

B, BEREANTAMEISRSN, ETESFNET, B5#
EEHNEEH R, BT EBU LRI KN, AN, MK
EAEWAESS, Jin (2004, 2016) #EHEHFIEET T REEH LMK
M. BfkArE, &% (1) BHIBEEWNSZER, B4, 47, &



%, RES, Q) #ifde, TAFEAXEEXL, WHA—EWIE
%, ) EAMENE, HEXFNEMEA (slot) #HEEH &
B, HUEWMER L THNFHMEATHE, (4) REEBEWIRAE
M, BI—ANEMT LA RJLAR AR, BdEREFRNIES XA,
MBI A HFELIET %, (5) BRFEMRNKREYE, WE—1FH
MWEABELSFH BRI FEL I EN L FRg, RB¥
0 TA FR 5 R AR

HR, EZWREZEAFEHNEERMAPR, —REE "
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mFEFIZEBERAR, EA., %3, AEXRERFTAER), @
HAEHREREEAWN T & (BRI T—4) .
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FAFRK, FIAE, AwEERE Y., ZIFTEZ Jin, (2016) # H
AT, . HRAREERERZFHREHTRE,

2. BHEHFERHBITRAERE L4

FRF2RRUTESFEZNRE WA LAY, BFEGHOH
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FLHELE4IFPRERZRBEFGNANMEE RGBT HFES ., B
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Deconstructed Task-based Language Teaching (DTBLT):
Deconstructing Tasks into Three Key Task Elements to
Develop Learners’ Language Performance Abilities

JIN, Hong Gang

Abstract

This article first reviews and evaluates the development and empirical research
in the field of task-based language teaching (TBLT), it then proposes a new
pedagogical approach called deconstructed tasks in TBLT (DTBLT). Adhering to
the general principles of TBLT, the new approach of DTBLT advocates to rethink
tasks as a basic unit of analysis for a TBLT curriculum as it is too complex a unit
for L2 learners to grasp. Instead, DTBLT proposes to further deconstruct a task
into three essential elements based on task’s internal structures, which are task
essentials (forms), task framework (functions), and authentic tasks (tasks across
three communication modes). The teaching of three deconstructed elements of a
task focuses on different aspects of a task. It can facilitate L2 learners’ task learning
by breaking a task into three manageable sub-units, namely, task essentials, task
framework, and authentic tasks. In addition to the operationalization of task
deconstruction, the article provides readers with DTBLT related classroom teaching

procedures and detailed techniques of implementation.

Keywords: deconstructed tasks in TBLT, task essentials, task framework,

authentic tasks
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